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PART | - ELIGIBILITY CERTIFICATION 12NH2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NH2

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 1094(

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Numkber of years the principal has been in her/his jos#t this schoo 5

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 16 13 29

K 0 0 0 7 12 22 34

1 0 0 0 8 15 23 38

2 0 0 0 9 0 0

3 0 0 0 10 0 0

4 0 0 0 11 0 0

5 0 0 0 12 0 0

Total in Applying School: 101



12NH2

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

3% Asian

0 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

96 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 8%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 5
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 3
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.08
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. &

8

101

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12NH2

9. Percent of students eligible for free/reduced-priceals: 42%
Total number of students who qualify: 42

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 13%
Total number of students served: 13

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

1 Emotional Disturbance 1 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 0 1
Classroom teachers 5 4
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 0 6
Paraprofessionals 2 1
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 0 10
Total number 7 22

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 171




13. Show daily student attendamrates. Only high schools need to supply yeaddwgation rate

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 95% 95% 96% 95%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?

12NH2



PART |1l - SUMMARY 12NH?

Lisbon Regional Middle School (LRMS) is a smallaiuschool located in the White Mountains of
Northern New Hampshire. This is one of our streagur small size and total K-12 configuration
promote a family atmosphere in which everyone sttpgmme another, providing the staff the opporgunit
for a great deal of vertical articulation. Teachesse the opportunity to align curriculum throughou
grades K-12 to provide a smooth transition for students as they move through our system. Our size
also enables us to personalize learning. Studentetfall between the cracks; we know our childzed
closely track their behaviors and grades. We hdieivention team meetings weekly and parent megting
whenever any individual student’s grades fall dndhor is questionable. Our efforts provide us the
ability to match appropriate interventions with ateficiencies. The expected result is reducing or
eliminating the gap between the entire populatiwh @ur subgroups of students. One accomplishment
about which we are most excited is how successéuhawve been at moving our students out of the lbwes
level on the New England Common Assessment Pro¢kEE@AP). This upward movement adds to our
already impressive percentage of students perfgratithe proficient level or above on the NECAPSs.

The small community in which we live has historigalupported our school. The school is the focahtpo
of the town. When the school has an event, evergtirads. Lisbon’s tax rate is one of the higheshe
state while its economic status is one of the pgioEeven so, when children are involved, the tagpay
never hold back, and they are an integral parttad we are. The main industry in town, New England
Electric Wire Technologies Inc. supports our scteowd our students. Many projects have benefited fro
this partnership. We are in a low socioeconomia @fethe state and times are tough for everyorntethieu
welfare of the youth in our area has always begragity and continues to be so.

The educational philosophy at LRMS evolved from belief that our children are our most important
asset, and as such, their abilities, attitudes)@yalties are our responsibility. The school muest
prepared to educate a variety of individuals terttiaximum benefit for themselves, their community,
their state, and their nation.

The primary goal at LRMS is to provide an enviromingonducive to the development of well adjusted
individuals who possess healthy attitudes towaachieg. Our educational philosophy must center
around and focus upon the individual, his/her le@yprocess, and his/her relationship and intesacti
with other students and teachers.

It is our duty to accept each student as a petdisfher feelings and ideas deserve consideratian. W
must allow and encourage each student to worksétér own rate and to develop his/her own unique
style of learning. Emphasis should be placed upaming rather than teaching.

LRMS provides a flexible and diverse program whadtatudents may achieve success. We strive to
make the learning process relevant to all studentapping into prior student experiences. We eragel
students to develop a sense of responsibility.

The teachers as professionals should be leadérsnaxiels, and guides. The primary goal of theliees
and school is the growth of students as knowledgeatizens.

The mission of Lisbon Regional Middle School iptepare students to become lifelong learners who
strive for excellence, respect themselves and stleentribute to their community, and appreciage th
beauty and diversity of our changing world. Inhé¢iarthis educational program is the concern fer th
physical, social, and emotional well-being of evsiydent.



We, at Lisbon Regional Middle School, believe tinain ever-changing society, all members of the
school community: Possess individual worth andiriedreat themselves and others with respect and
dignity; learn in a safe, positive, and nurturimyieonment; possess creative potential; have therpial
to learn; learn best with a strong home/commurttydsl partnership; and can become life-long leaner

Our vision is to produce students who: have a bhzasg of essential knowledge; are committed to
lifelong learning; have an internal model of qualitork; have a collaborative work ethic; possess a
healthy sense of mind and body; communicate effelgti make wise, informed decisions; understand
and appreciate diversity; participate as respoagiitizens; and possess competencies and skitaster
various bodies of knowledge in order to reasoroatpex levels and be effective problem solvers.

Our view of what it takes to be a Blue Ribbon Sdh®one where the learning of every student is
paramount in the everyday workings of the schoawlevery student is valued, and the overall
achievement and success of every student is ¢iiieghat the staff does. Nothing gets in the way o
helping all children develop both academic andaadills. We believe that our school exemplifieede
traits, and over the past five years, has livedlmmbred the spirit of success for all. In our ikRMS
demonstrates what a Blue Ribbon School is. We baga exceptional improvement in our students; their
reading achievement has been exceptional and cestito be remarkable. Percentages do not always
represent clearly a school like ours, which isreals To put it in perspective, on this year's NEEA
results, we have a total of only nine students didanot score proficient or above in reading. Gfsth
nine students, only two scored substantially bgbosficient. These results are remarkable and desgrv
of Blue Ribbon recognition.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NH2

1. Assessment Results;

The standardized assessment used at Lisbon Redlicidie School is the New England Common
Assessment Program (NECAP). The NECAP has fouldefeproficiency: Level 4, Proficient with
Distinction; Level 3, Proficient; Level 2, PartylProficient; and Level 1, Substantially below
Proficient. Our goal is to have all students periioig at or above the Proficient level.

Analysisof Trendsin Mathematics:

In sixth grade, there has been a steady incregbe percentage of students scoring at or above the
proficient level. In 2006, 54% of our students wat¢hese levels, and in 2010, 88% of our studeate

at these levels. Almost half of the 88% scoredipiefit with distinction. Our seventh grade has d&sen
steadily increasing over the course of these yeiihsthe exception of 2009, which saw a decrease of
6%. This decrease was made up the following ydae.SEventh grade began in 2006 with 50% scoring at
or above the proficient level, and in 2010 werda7%. The trend with our eighth grade has bees le
consistent, but overall, they have gone from 44%dat or above the proficient level to 71%. These
trends are also seen in our subgroup populatioitis dramatic increases in our special education
population. In the most recent year’s data, 86%unfsixth grade special education students were
proficient or above, increasing from 18% in 20080% of our seventh grade population is at or above
proficient, up from 25% in 2006. The trends of eacioeconomic disadvantaged students follow thbse o
our general population.

In the most recent year’s data in mathematicsettseno gap of more than 10 percentage points legtwe
the test scores of all students and the test sobmggroups in sixth and seventh grade. Furthesour
eighth grade socioeconomic disadvantaged studedts lgap of fewer than 10 percentage points. Our
eighth grade special education subgroup is the gmyp with a gap of more than 10 percentage points
This subgroup must be examined closely, howevecgesihis group contains only four students. When
dealing with groups this small, the performancgusf one student can greatly skew the results.

Analysisof Trendsin Reading:

We have seen similar positive trends in our stigleadding assessment scores. Our sixth, sevemdh, a
eighth grades have all shown significant increaséise percentage of students scoring at or abdove t
proficient level over the past five year periodr®ixth grade went from 63% scoring proficient boae

in 2006 to 88% in 2010. The special education sulggincreased from only 18% scoring proficient or
higher to 72%. Our seventh grade had an even grieatease, moving from 56% proficient or above to
86%. The special education subgroup had 0% proticieabove in 2006, and this group increased to
50% in 2010. The eighth grade class increased tharethe sixth and seventh grades. They moved from
60% at or above proficient in 2006 to 91% in 20I@e special education subgroup also saw tremendous
gains from 25% scoring at or above proficient iI0@@ 75% in 2010. The trends of our socioeconomic
disadvantaged students follow those of our genmalilation.

In the most recent year’s data in reading, theeegap of more than 10 percentage points betweetesh
scores of all students and the test scores ofpibeia education subgroup in sixth, seventh, aghthbi
grades. However, there has been a significant deer@ the gap over the past five years. In sixdde
the gap has decreased 29 percentage points, inteeyrade 20 points, and in eighth grade 19 points.

In order to close the achievement gap in both nmatties and reading, we have increased our reliance
assessment data over the past five years. We hatv&eed the Response to Intervention (RTI) model

9



and provide small group instruction in both readingl mathematics. We make a conscious effort to
review data and adjust our groupings for interagion a regular basis.

Conclusions:

Although we have not closed all gaps between dal sbudent population and our subgroups to fewer
than 10 percentage points, we are extremely protltegprogress we have made thus far. In our
socioeconomic disadvantaged subgroup, we only bagegrade in reading, and none in mathematics,
that has a gap of more than 10 percentage points.

In our special education subgroup, the trend dwepast five years is a closing of the gap. Most
rewarding is the fact that we have dramaticallyuced the number of those students scoring at level
substantially below proficient. In 2006, we hadtak of thirteen (68%) middle school special ediarat
students scoring substantially below proficientiathematics. This decreased to two (13%) studants i
2010. Similarly, in 2006 we had a total of sever%3 middle school special education students sgorin
substantially below proficient in reading. This tEased to one (7%) student in 2010. Our socioec@mom
disadvantaged subgroup reveals similar decreasggdents scoring significantly below proficient.

2. Using Assessment Results:

Lisbon Regional Middle School uses assessmentidaaalyze and improve student and school
performance in a variety of ways. The results efNECAP are used by teachers to identify curriculum
gaps. For instance, one year we determined theg there some weaknesses overall in our students’
performance in geometryhrough curriculum adjustments, we were able teaassfully target those
particular skills. We have also found gaps in #eding and writing instruction that we have tardeétea
similar manner. NECAP results are also used byiapeducation personnel to identify present lewéls
performance when writing Individual Education PI&EPs) and to set goals for improving student
achievement. Additionally, we use these resulidéatify students who are not achieving at a piefit
level. These students are placed in small groupsuigplemental instruction in those areas.

All middle school classes utilize the Northwest Eadion Association (NWEA) Measures of Academic
Progress (MAP) assessment tool to monitor studentty and adjust curriculum and goals. Students are
assessed three times per year in reading, langaadaenathematics. Results of these assessments are
used to write goals for IEPS, to obtain Lexile Usver reading instruction, and to identify studentho
need additional supports to improve academicalachers use the results of NWEA assessments to
identify gaps in instruction and gear lessons atingty.

STAR Math is another assessment tool utilized ¢émtidly student achievement levels in
mathematics. Results are used to determine whictests need additional support in math. It is aksed
to monitor progress during the course of the yRewgress is monitored at least three times a pedr,
the data is discussed at team meetings and usejust intervention services.

Dynamic Indicators of Basic Early Literacy (DIBEis)another assessment tool used to determine and
monitor student reading progress. It is used tmfgroups of students needing additional supports in
reading and writing. Grade level teams meet toudisdata and adjust grouping at least three times p
year. There is ongoing, monthly testing which aidar fluid groupings.

Lisbon Regional Middle School informs parents, stud, and the community of students’ academic
achievement in a multitude of ways. We currentlifagt a program through Edline called

GradeQuick. Using this program, teachers post ststigrades online. This allows students and parent
to check students’ grades at any time. Studentsrateive printed progress reports half way through
each quarter. A list of students achieving the Hd®all is published in local newspapers at the eind
each quarter, and there is an Honor Roll AssentbWhich parents are invited. At this assembly,
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students receive certificates acknowledging theiievement, and those earning Principal’s Listhglo
with their families, are invited to a short receptfollowing the assembly.

Each time students take the NWEA assessment, thdpld their previous score, given a goal to meet,
and are told immediately after testing if they tiegir goal. At the end of each year, the NWEA ressul
are sent home to parents along with students’ teyaods. The results are also discussed with paeardt
team members during IEP meetings and progressmseti

The results of NECAP testing are sent home to psyrand again, are discussed during IEP meetingjs an
students’ progress meetings. These results aredkath the community in March during the annual
school meeting, and the results are publisheddal leewspapers.

3. Sharing Lessons L earned:

Lisbon Regional Middle School has shared successfategies with other schools in our districtiesta
and professional associations.We are fortunateotivatore middle school teachers share common
planning time. This allows us to constantly comnsaté and provide feedback on what strategies are
being used effectively with students. Being ablaawe this frequent dialogue with one another leenb
extremely helpful.

We also share our strategies by participating bjexat alike meetings with other schools in our
Supervisory Union. For the past several years, ave lnad the opportunity to meet yearly with teagher
from these schools who teach the same grade |ladébrasubject area. These meetings are beneficial i
that we have the opportunity to discuss with edabkrovhat instructional strategies are being used
successfully. Other topics have included but atdimited to the following: how schools are aliggi
their curriculum with the Common Core State Stadd@nd competencies; how schools are increasing
student motivation in class and during testing; lhow staff development could be used to increase
student achievement.

We have a number of people from various schools eamoe to observe and meet with us to discuss how
we are currently addressing the State Standardaranichproving students’ NECAP achievement.We
share specific programs we are using such as ST&R,Accelerated math, and various intervention
strategies. We also discuss scheduling and how etevaite students for the NECAP.

In January of 2010, several middle school teachadsthe opportunity to present at the New Hampshire
Teachers of Mathematics (NHTM) conference in Bedifdlew Hampshire. They presented at a
workshop entitledntegrating Technology in K-8 Mathematics. Teachers shared the various ways we have
successfully integrated technology in order to iowerstudent achievement. Topics included but wete n
limited to utilization of SMART Boards, use of CDeR’s that accompany our mathematics program,
and use of calculators available online.

Two years ago, we participated in Focused Monitptimough the State Department of Education. We
were selected for participation due to our largesga achievement between overall school population
and our special education population. We had ajrbadun to decrease these gaps on our own, but we
were able to make greater strides by utilizingrthesources. At the end of the year, we developddra

of improvement which was posted on the DepartmeEdacation’s website for other schools to access.

4. Engaging Familiesand Communities:

Lisbon Regional Middle School has employed sewarakegies in working with family and community
members for student success. One strategy we bawd successful is increasing our use of technology
to keep parents informed of what is happening hoet One way we do this is by utilizing websites,
Lisbon Regional Middle SchoaindLisbon Regional 8 and &' Gradeswhere middle school teachers
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post assignments, important dates, links to homlewelp, lists of recommended reading, and copies of
project requirements and rubrics. This allows p@rémkeep current with what is occurring in classe
and it allows students to check on their classegedls

The use of Edline’s Grade Quick program is als@essful. Teachers post students’ grades at least
weekly, and many parents access the program oguéarebasis to check their students’ grades asg¢o
if students are current in their assignments. Tiindhe use of the program, parents are able tmggeint
access to their children’s progress.

The use of email and voicemail systems has beearessiul in working with families. Email facilitates
communication between parents and teachers, aedad@arents are in frequent touch with teachers. |
provides a quick, efficient way for teachers togatents know about homework issues, behavior$ssue
or any other concerns. Voicemail is also converfi@tiause a parent can easily leave a message for a
teacher.

A Honeywell Instant Alert System was put into plaeseral years ago to facilitate communicationsThi
system allows us to easily send messages to due éntulty, student body, and parents. It enabiet
conveniently send reminders to parents of impordates such as open house or parent teacher
conferences and remind them when progress regwtsddsbe arriving home.

Our “open door” policy is instrumental in workingttvfamilies. Parents are welcome in the building a
are often able to simply “drop in” to see a teacfesr checking in at the office. We feel this emames
parents to remain involved in their students’ etiooa We invite them in to celebrate their students
achievements, to be a part of project display dayd,plays/performances. The middle school has
designed multi-age, interdisciplinary units thavéna culminating activity which parents and comrni
members can attend.

One of the most successful strategies we have gexblover the years is our Steering Committee. The
Steering Committee consists of members of the facsthool board, parents, and community
members. The purpose of the Steering Committeeepsavide direction for the entire school in regaral
what we should be doing school wide to ensure #s¢ jpossible education for our students. A number o
initiatives have begun with the committee including performance based graduation requirements,
requiring online classes for high school studerasypetency based grading, and currently, otfr 21
Century Learning work. Although many of these atities have been implemented at the high school
level, it directly impacts the middle school asnezd to prepare our students to become part of thes
initiatives. Some of these have required us tonusee technology, teach research skills, and include
more public speaking opportunities within our ctassns. All middle school classes are currently gisin
competency based grading as well.
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PART V - CURRICULUM AND INSTRUCTION 12NH2

1. Curriculum:

The core curriculum at Lisbon Regional Middle Sdheas developed by teachers in common subject
areas and is aligned with both the New HampshisgeStrameworks and the Common Core State
Standards. From this curriculum, a set of compé¢sritas been developed for each grade level and
subject area. These competencies are those warétie essential skills and knowledge students toee
be proficient, and they are designed to be rigarimséruction is geared to these competencies, and
students are assessed through both formative amohative assignments. The curriculum and
competencies have been developed and are impledneriitethe goal of reaching our mission of having
all students become lifelong learners who striveefaellence.

English Language Arts. At the heart of the middle school English langriagts program is the desire to
foster a love of reading within students, for thiendevelop the habit of reading for a variety ofgmses,
and to make personal connections to literatureertigd to meeting this goal is the option of studen
choice in reading and writing assignments. Foherrtdescription of our language arts program, see p
V, item 2.

Mathematics: The &" grade uses Everyday Math, a demanding progranatitaesses all of our math
competencies in a spiraling manner. THard & grades use Connected Math. Connected Math is
unique as it is designed around problem solvindenhicorporating important related concepts. Both
programs are designed to challenge and motivate stadent to reach his/her fullest potential. For
further description of our math program, see paiitam 3.

Science: Inquiry and hands-on discovery are the backbdmeiostudent centered science

instruction. Differentiating our instruction prows opportunities for all students to be challerggdell
as allowing students to learn and demonstrate leaye through a multitude of different avenues. The
competencies for sixth grade are balanced betweethtee disciplines of general science: life, ptals
and Earth/space. Seventh and eighth grades folewstate’s outline of life and Earth/space science.
Physical science is interwoven throughout by ligkinwith appropriate life and Earth/space science
concepts. Throughout all grades, we attempt tefgsbsitive attitudes and enthusiasm, and in tlaig, w
we encourage students to pursue further studiesiémce.

Social Studies: In our social studies curriculum, our overalltteeis global awareness. Our 6th grade
explores ancient cultures; thB grade examines world geography and cultures; frggade focuses on
the study of United States history. All grades ipooate a study of contemporary issues into the
curriculum. For further description of our socialdies curriculum, see part V, item 4.

Art: The middle school visual arts program seeks to gfiudents a solid understanding of the elements
and principles of art and design while exploringaaety of media including ceramics, drawing, piaigf
sculpture, and printmaking with art history wovernoughout. The understanding, appreciation, and
lifelong enjoyment of the visual arts are core ealof the program. Extension opportunities areideal/
with an after school art club.

Music: Each year of middle school, students particifrageneral music. They have the opportunity to
collaborate with high school students in the yearlysical production and winter and spring concerts
which showcase their musical aptitude. Studenisiddle school are encouraged to take instrumental
lessons and perform in the school band, and ddhiegvinter months, students share their talents thig
community by playing in the pep band at high schiasketball games. Select students are also inted
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participate in high school acappella groups, arddlgroups perform for a variety of community
organizations.

Physical Education, Health, and Nutrition: Student wellness is addressed through our physical
education, health, and family and consumer scienoeses. Students are enrolled in these courshs eac
year of their middle school experience and parwipn daily activities to learn the importanceaof
healthy, active lifestyle. Examples of activiti#e anowshoeing, yoga, cycling, and a variety ofitea
sports. Health and nutrition classes focus on adgvwed) healthy eating habits, knowledge of proper
nutrition, and the importance of physical fitneBse knowledge gained in health classes is apptied i
family and consumer science classes through tlaioneand preparation of healthy meals and sndcks.
addition, in all these courses, emphasis is placeahaking informed choices impacting studentsidifg
physical and mental well-being.

Technology: All middle school students receive technologyeadion each year. The goal is to connect
instruction to 21 Century Skills through projects that encouragéabolration, creativity, innovation, and
media literacy. Web 2.0 is emphasized as thess taitllassist them throughout their educationalrgea
and into their futures, regardless of their cacdmices. A variety of technology is at our dispagath as
digital cameras, video cameras, and green scréémsitilize programs such asidacity andVoice

Thread. We offer a photography club and a video club. haee students participate each year in the
North Country Middle School Film Festival whereyt@eate a public service announcement. We have
been fortunate to have several groups nominateaWards, and we have had some winners.

World Language: In grade eight, students complete a year-londystd world languages, focusing on
French and Spanish. The goal of this program dete@lop an awareness and appreciation of foreign
cultures and to have students develop an interegiritinuing language studies throughout their high
school and future careers.

2. Reading/English:

The English language arts (ELA) curriculum is atidrwith the New Hampshire State Frameworks and
the Common Core State Standards. Essential congiesemave been developed for each grade level.
ELA teachers offer a multitude of learning expetemnthrough various teaching methods in the areas o
reading, writing, speaking and listening, and |agg

Students at Lisbon Regional Middle School are excitbout reading. They can often be heard disayssin
literature in the hallways in the mornings, withecamother waiting for classes to begin, and witous
teachers across all disciplines. They often reconghimoks to one another and to staff. These pesitiv
attitudes in reading are in part developed by Ee#chers allowing ample student choice with high
interest middle school literature collections. We frtunate to have an enthusiastic library media
specialist who works diligently to obtain the funginecessary to purchase multiple copies of books
representing a variety of genres that have beeammeended by librarians and students throughout the
state. Students are so enthusiastic about theleetamhs that they have donated money from theim ow
fundraising to help obtain them. Both group readingivities such as literature circles and indiradu
reading work continue to elicit reading growth.

Students are exposed to and work with various faxfweritten expression. Making connections between
reading and writing is emphasized, as is makingqral connections to literature. For five years how
students have participated in the nationwide Letout Literature contest where they are askedite
to an author and explain how his/her work impathedn. Each year we have had at least one student
selected as a semi-finalist in the state of New ptarine, and last year, we had our first New Hammgshi
state winner. Students often find creative writhogitests to enter on their own as well, includiome
connected to books they have read. As writing emésake place only in ELA classes, there is atgrea
deal of effort made among staff to incorporateingitin all subject areas, and there is frequent
collaboration among teachers on various reseabqis and presentations.
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Our philosophy of often allowing choice in readirgables us to offer more advanced students
challenging works to read, and our less capabléersaare able to find books at their level. Pragdi
high interest literature encourages students @ tizks and reach for more difficult books. Those
students requiring extra support are also targetesinall group instruction based on their indivatiu
needs as revealed during testing and teacher aigervOur advanced students participate in unique
programming open to high school students as wadl,ia the past this has included a girl’s only book
club, workshops with well known, successful writarsl poets, and other artists in residence
programming. In addition, these students have dmcakly been able to take an advanced, online class

3. Mathematics:

The mathematics curriculum at Lisbon Regional Méd8thool is aligned with Common Core State
Standards, and we used these standards to creajeade level competencies. These competencies
consist of the skills we feel are essential for students to learn. Our goal is that each childl vl
proficient at these competencies.

At the core of our program is an emphasis on proldelving and using knowledge to relate to reallgvor
experiences. Multiple methods are used to teadhea gkill, and it is not uncommon to see a wide
variety of instructional strategies being usedmya single lesson. Students may be involved ifnmat
games, may receive whole group instruction, maykwosmall groups and with partners, and may work
one-on-one with the teacher. It is not uncommonear students discussing how quickly class has
passed.

Students can be seen using a variety of manipekt help them acquire skills. Students have acces
to: pattern blocks, algebra tiles, number linesjtpe/negative chips, and graphing calculatorsatV
unique about our program is that students are stmowtiple methods for solving problems and acqugjrin
skills. Students are then encouraged through difiitation to choose one of the methods and develop
to proficiency and are assessed using multiple ureas

For students who are performing below grade levelpffer additional support in small group or orre-o
one settings. Using the Response to Interventidi)(Rodel, these supports are provided by Title One
Special Education teachers, and support staffddiitian to RTI, some students are required, whilees
have the option, of staying after school to gehviddial help from the math teachers. We also have a
homework club staffed by a paraprofessional trainedath. To further help our students become
proficient, students are allowed to make correction all formative assignments and are allowedhramot
attempt on summative assessments.

For students who are performing above grade l¢vey, are given enrichment activities to furtherlgpp
these skills. Also, they have the opportunity ttplether classmates attain a skill by being a “pea’
tutor. Different assignments may be given to thelesnts to further challenge them. Technology Studen
Association and Chess Club are offered as aftecddhabs to further enhance math skills.

4. Additional Curriculum Area:

Lisbon Regional Middle School is located in onetaf least diverse regions of the United Statesirtdgav
a very small minority population requires extragéihce in meeting our school’s mission of having
students appreciate the beauty and diversity otbanging world. Developing this appreciation and
respect for diversity and a global awareness ensral component of our social studies curriculum.

Also essential to this curriculum is the creatidtegsons that are challenging, appropriate foividdal
students, and of interest to them. To this engpial unit may include students collaborating dasson
based on the tenants of differentiated instructforother lesson might find the class engaged iargety
of activities based on Howard Gardner’s multipleliigences.
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The use of programs such as Channel One Newsiomalfy recognized news source for students,
provides us with a link to the world. Through te@urce, we have spent a year following the “Arab
Spring,” and previously, the election of an Africdmerican President. Each year, students create and
edit their own news programs. As part of our lobHigersity, the minority experience is examineagl a
reading from various works produce valuable disomssamong students.

In collaboration with other middle school teachersycle of three multi-grade, cross curriculatsihias
been developed, which extend our social studieshés beyond the social studies classroom to tradsce
artificial separation of content areas and encauthg active involvement of all students. Students
participate in a unit each year of their middleaalrexperience. One unit involves the study of the
contributions of the Renaissance to the world arichimates with a Renaissance Faire. The second unit
focuses on cultures around the world. Studentsirese culture in teams and then compete in an
“Amazing Race” style activity where they visit cdrties, complete tasks, and demonstrate their
understanding of the cultures. The final unit reeslaround the decades of th& 28ntury and has
students examine our nation’s advancements in &éefy, changes in our culture, and historical

figures. The unit culminates with a celebrationief decades.

Whether it is learning about the free enterprisstesy by looking at our local economy, by collabiogt
to create and advertise ideas for a small busioess; creating a mock legislature with studentiing
bills to present to their classmates for considenagll students are expected to participate kiramd be
engaged. Most importantly, they learn by doing.

5. Instructional M ethods:

In order for Lisbon Regional Middle School to acgish our goal of having all students achieve
academic success, a great deal of differentiatingt tme done to ensure that we meet the needs of our
diverse learners. We differentiate within our ctassns in a variety of ways. For all learners, weigie
assignments, projects, and assessments arounthteatyles and multiple intelligences. Students are
often given the choice in determining the actigitibey complete and how they will be assessed. For
instance, students are often allowed to choose ¢lni novels and then select from a range of ptojec
choices to demonstrate their knowledge.

Our technology resources allow us to support stuléanning through the use of such tools as SMART
Boards. All middle school classes are held in ctamss with a SMART Board or have access to a
portable SMART Board. This allows us to use tobl £nable interactive learning. We have classafets
Senteo clickers that provide immediate feedbacktudent understanding. Our mathematics program
contains software that utilizes the SMART Board. &0 use several interactive games and simulations
to encourage interest and reach students throughiety of modalities. Our ability to capture any
document and use it in SMART Notebook Softwarevedlais to display student work, worksheets, and
model various skills such as note taking.

Using data from our school wide assessments sublE@2A\P and NWEA, we identify students who need
additional supports and services. For these stagesmt provide interventions in mathematics and
language arts. Interventions are in addition tdr tlegyular classes and are provided by our special
education staff who work directly with the classroteachers and various support staff. In addiion t
interventions, several of our students receive stpp a small group setting to reinforce concegptd

skills being addressed in class. Further assistaraffered after school through attending a honré&wo
club or working with individual teachers directly.

We have a wide assortment of technological equiprieour disposal. We have two mobile laptop labs
exclusively for middle school use. To assist wiéhding instruction, we have several iPods, iPats, a
Kindles. We also have books on tape, and the ydtas an extensive collection of high interest soak
multiple reading levels. The library media centas hlso created a webpage which allows the school
community access to powerful research databasessdist with mathematics instruction, we have
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student graphing calculators and a teacher grapgitoglator on the SMART Board. A wide assortment
of manipulatives is used as well. To support ircdtam in all areas, we have access to several video
cameras, green screens, and a microscope thatateno¢he SMART Board. Additionally, we use
several programs to stimulate student learning.eSohthese ar®ovie Maker, wikis, blogs,Voice

Thread, andPrezs.

6. Professional Development:

One of the primary goals of our professional depelent is to increase student achievement, and much
of it is designed around school or district widgiatives. Our school has moved away from staff
development that consists of single day worksheg®nferences and now focuses on long term, school
wide, collaborative initiatives. One of the distnzide initiatives that has been in place for sal/gears

is the subject/grade alike meetings that take phaoeng the districts. Initially, these meetings evan
avenue to develop common district curriculum witbirbject areas.

A few years ago, all schools in the district weskeal to read about Differentiated Instruction. Tadus
to begin our work developing Competency Based @GradiVe wanted a grading system that was
consistent among all staff, was truly reflectivendfat students knew and were able to do, and teflec
student mastery of skills. We used professionaéhbgpment days to work as a staff on developing this
grading system, and are currently using professideaelopment to refine our policies and
implementation.

This collaborative approach was also how we addcesar K-8 literacy programs in response to Follow
the Child, a New Hampshire state initiative impleneel in an effort to increase student achievenient.
addition to careful examination of our testing date began implementing the Response to Interventio
(RTI) model. This required training for staff toderstand RTI, and it also required training in deping
and implementing effective interventions. Our kigy scores have increased substantially as a dsult
these efforts.

When looking at our testing data, writing is stile area where we need to continue to improveual,s
we have devoted a significant portion of our stegffelopment to this end. We are currently partiangg
in a program, funded by a grant, in which we arekimg with an expert in writing to determine how we
can best differentiate our instruction to meetribeds of all our writers. Faculty members have been
placed in professional learning communities ancehagekly conversations with one another and the
writing expert about how they are integrating wagtiinto their classes. This is followed up by whole
faculty workshops with the writing expert.

In addition to the writing, we are currently paip@ting in subject specific programming designed to
improve instruction. Our science department is wiagykvith a consultant to improve student achievemen
in science through differentiating instruction.

We are constantly striving to increase the achiernof all students, and our professional develagme
programs reflect this.

7. School Leadership:

The leadership philosophy at our school is oneotiéboration. Our principal is a true leader withlear
goal of keeping student achievement at the forébour staff development. He is forward thinkizgd
keeps us abreast of current research in educ&t®mhas been instrumental in the establishmentvafraé
initiatives such as performance based graduatigmirements, a steering committee which helps drive
the direction of the school, and competency basading.
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Collaboration is evidenced by the number of teahdro take leadership roles within the school. #hil
the principal is the visionary for work that is bgidone at Lisbon Regional Middle Schoal, it is the
teachers and other staff members who put the visiora workable format. Work is done in committees
with teachers from across disciplines working talarcommon goal. Committees then present their
work to the full staff where input from all staff encouraged. Once an initiative is ready to implam
there is full support from the principal for stafvelopment training and any other resources nace&s
sustain the initiatives.

This leadership approach ensures that staff isstedan initiatives and that they continue regessllef
changes in administration. For example, performdmased graduation was an initiative our current
leader spearheaded in 1993. It continues to thjigdan though there have been three changes in
administration in the interim. This initiative recgd all grade levels in the building to increase
opportunities for oral/visual presentations anthtwease opportunities to develop research andéhgrit
skills. This led to our students being comfortalilth public speaking and organizing and presenting
their thoughts and information. These are skillalnable in every aspect of their future.

Driven by the desire to increase student achieveraeghe current competency based grading systeam. A
part of this, the students are assessed in a odétivf ways in order to demonstrate knowledge &itid.s
Students must be proficient at grade level commédsrin order to receive credit. This has led ghbr
expectations for all students and consistency amstafg It is clear what is expected from studexits
every grade level and subject area.

As the examples illustrate, leadership is focusedtadent achievement at all times. The principal’s
leadership style involves the staff, supports thé,sand provides necessary resources to ensupess
and sustainability of initiatives.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics
Edition/Publication Year: 2005 Publisher: Measured Progr:

Testing Month

SCHOOL SCORES

Proficient with Distinction
Proficient with Distinction
Number of students tested
Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

2010-2011
Oct

88

40
25
100

2009-2010

Oct

86

25
37
100

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficient with Distinction
Proficient with Distinction
Number of students tested

2. African American Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

4. Special Education Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

5. English Language L ear ner Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

6.

Proficient with Distinction
Proficient with Distinction
Number of students tested
NOTES:

75
25
12

Grade: 6 Test: NECAP

2008-2009 2007-2008
Oct Oct
67 56
19 9
31 32
100 0 10
0
0
60
20
10 8
4 4

20@5-20
Oct

54

16

32
100

18

11

There is only one student in the Level 1 "Subsé&digtBelow Proficient” category on the NECAP test 2010 in Mathematics.
We are extremely proud of this and it demonstratescommitment to have all of our student succeed.

12NH2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 6 Test: NECAP
Edition/Publication Year: 2005 Publisher: Measured Progrt

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient with Distinction 88 92 84 62 63
Proficient with Distinction 24 53 16 3 0
Number of students tested 25 36 31 32 32
Percent of total students tested 100 97 100 100 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient with Distinction 92 70

Proficient with Distinction 42 10

Number of students tested 7 12 10 4 7

2. African American Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

4. Special Education Students

Proficient with Distinction 18
Proficient with Distinction 0
Number of students tested 7 3 4 4 11

5. English Language L ear ner Students
Proficient with Distinction

Proficient with Distinction

Number of students tested

6.

Proficient with Distinction

Proficient with Distinction

Number of students tested

NOTES:

We have moved all but one student out of the lI&v&ubstantially Below Proficient” category in thigth grade for 2010,
something we are extremely proud. This demonstmiesommitment of success for all students.

12NH2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 7 Test: NECAP
Edition/Publication Year: 2005 Publisher: Measured Progrt

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient with Distinction 77 65 71 61 50
Proficient with Distinction 11 24 11 19 5
Number of students tested 35 34 35 31 38
Percent of total students tested 100 100 100 0 10 97
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient with Distinction 87 64 50 60
Proficient with Distinction 7 21 8 10
Number of students tested 15 14 12 5 10

2. African American Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

4. Special Education Students
Proficient with Distinction
Proficient with Distinction
Number of students tested 4 4 5 9 4
5. English Language L ear ner Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

6.

Proficient with Distinction
Proficient with Distinction
Number of students tested
NOTES:

We only have one student in the Level 1 "Substiyntelow Proficient" category on the State NECARttin 2010 for
Mathematics. We are extremely proud of this siatatd it demonstrates our commitment to "sucoasalf'.

12NH2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 7 Test: NECAP
Edition/Publication Year: 2005 Publisher: Measered Progr

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient with Distinction 86 92 69 58 56
Proficient with Distinction 23 21 6 6 3
Number of students tested 35 34 35 31 38
Percent of total students tested 100 100 100 0 10 97
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient with Distinction 73 79 50 70
Proficient with Distinction 13 0 8 10
Number of students tested 15 14 12 5 10

2. African American Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

4. Special Education Students
Proficient with Distinction
Proficient with Distinction
Number of students tested 4 4 5 9 4
5. English Language L ear ner Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

6.

Proficient with Distinction
Proficient with Distinction
Number of students tested
NOTES:

We have "0" students in the Level 1 "SubstantiBiyow Proficient” category of the 2010 NECAP tesReading. This is a
statistic that we are extremely proud and demotestraur commitment to success for all.

12NH2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 8 Test: NECAP
Edition/Publication Year: 2005 Publisher: Measured Progrt

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient with Distinction 71 66 74 66 44
Proficient with Distinction 24 22 13 21 7
Number of students tested 34 32 31 29 30
Percent of total students tested 100 100 100 0 10 94
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient with Distinction 63 63 50 42 27
Proficient with Distinction 19 18 0 0 0
Number of students tested 16 11 12 12 11

2. African American Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

4. Special Education Students

Proficient with Distinction 10
Proficient with Distinction 0
Number of students tested 4 3 10 4 4

5. English Language L ear ner Students
Proficient with Distinction

Proficient with Distinction

Number of students tested

6.

Proficient with Distinction

Proficient with Distinction

Number of students tested

NOTES:

We only have three students at the Level 1 "SukistgnBelow Proficient" level on the 2010 NECAPa$# test. This is not
where we want to be but not far off. Our goal ih&we zero in this category.

12NH2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 8 Test: NECAP
Edition/Publication Year: 2005 Publisher: Measureahres:

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient with Distinction 91 88 67 62 60
Proficient with Distinction 35 22 6 7 7
Number of students tested 34 32 31 29 30
Percent of total students tested 100 100 100 0 10 94
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient with Distinction 88 73 42 42 45
Proficient with Distinction 44 0 0 0 0
Number of students tested 16 11 11 12 11

2. African American Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction
Number of students tested

4. Special Education Students

Proficient with Distinction 10
Proficient with Distinction 0
Number of students tested 4 3 10 4 4

5. English Language L ear ner Students
Proficient with Distinction

Proficient with Distinction

Number of students tested

6.

Proficient with Distinction

Proficient with Distinction

Number of students tested

NOTES:

We have no students in the Level 1 "Substantiallio® Proficient" category for Reading or Writingtime eighth grade on the
2010 State NECAP test. This demonstrates our sfforhelp all students succeed at high levels.

12NH2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient with Distinction 77 72 70
Proficient with Distinction 23 23 14
Number of students tested 94 103 97
Percent of total students tested 100 100 100
Number of students alternatively asss 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient with Distinction 76 67 52
Proficient with Distinction 16 21 8
Number of students tested 38 37 34
2. African American Students

Proficient with Distinction 0 0 0
Proficient with Distinction 0 0 0
Number of students tested 0 0 0

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction

Number of students tested 0 0 0
4. Special Education Students

Proficient with Distinction 73 29 21
Proficient with Distinction 46 0 0
Number of students tested 15 10 19

5. English Language L ear ner Students
Proficient with Distinction
Proficient with Distinction

Number of students tested 0 0 0
6.
Proficient with Distinction 0 0 0
Proficient with Distinction 0 0 0
Number of students tested 0 0 0
NOTES:

12NH2

60
16
92
0 10
0
0

40

25

17

49

100
97

35

28

15

19
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient with Distinction 88 90 73
Proficient with Distinction 27 32 9
Number of students tested 94 102 97
Percent of total students tested 100 99 100
Numbe of students alternatively asses 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient with Distinction 81 81 53
Proficient with Distinction 26 13 5
Number of students tested 38 37 33
2. African American Students

Proficient with Distinction 0 0 0
Proficient with Distinction 0 0 0
Number of students tested 0 0 0

3. Hispanic or Latino Students
Proficient with Distinction
Proficient with Distinction

Number of students tested 0 0 0
4. Special Education Students

Proficient with Distinction 66 59 31
Proficient with Distinction 20 9 0
Number of students tested 15 10 19

5. English Language L ear ner Students
Proficient with Distinction
Proficient with Distinction

Number of students tested 0 0 0
6.
Proficient with Distinction 0 0 0
Proficient with Distinction 0 0 0
Number of students tested 0 0 0
NOTES:

12NH2

60

92
100

38

21

17

59

100

97

56

28

15

19

26



